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- Setting the Stage
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Our Story

Why we did it: Kelly
How we did it: Jane

What we did: Cynthia

Why - The Purpose

Why is this important?

How - The Process

Specific actions taken to realize Why.

What = The Result

What do you do? The result of Why. Proof
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Science Of Reading
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Learning to read is natural.

() MYTHs







1. The Science of Reading

2. Brain Anatomy

3. Function of the Reading Brain

4. Structure of the English Language

5. The Developmental Stages of Reading

s



Do not read the next slide just count the
words.

s



I told you not to read this!

s





http://www.youtube.com/watch?v=25GI3-kiLdo
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https://www.youtube.com/watch?v=GzvMyzici6U




Struggling Reader
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Science of reading is a program or pedagogy.
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What it IS

Ever Evolving

There is new research and evidence
all the time. As populations,

communi d approaches evolve,
ould practice.




’I What it IS NOT

Complete and no
more study needs

to be done.

As with any science, it is never
complete. We can always know
more. More study happens all
the time and researchers,
teachers, and families can work
together to bring the best
research into classrooms.
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Science of reading-aligned practice
emphasizes phonics only.
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Language Comprehension

I Background Knowledge Skilled Reading

Fluent execution and
coordination of word
recognition and text

comprehension.

Increasingly

I Vocabulary Knowledge Strategic

I Language Structures

I Verbal Reasoning

I Literacy Knowledge
Word Recognition

I Phonological Awareness

Ae:singly

I Decoding (and Spelling) AGlGTEHC
u |

Scarborough, 2001

I Sight Recognition

M




Word Recognition

The ability to transform
print into spoken language

Language Comprehension

The ability to understand
spoken |language

Reading Comprehension

Reading Comprehension




Language
Comprehension

1 X 0
0 X 1 0

S0 X S0 = 25

Based on the Simple View of Reading by Gough and Tunmer, 1986
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Structured Literacy is only for those students

“who need it.”
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EXPLICIT TEACHING OF
ALPHABETIC DECODING SKILLS
IS HELPFUL FOR CHILDREN,

HARMFUL FOR NONE, AND
CRUCIAL FOR SOME.

Snowling, Hulme, Snow & Juell (2005)
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"If a child memorizes ten words,
the child can read only ten words.
But if a child learns the sounds of ten letters,
the child will be able to read 350 three
sound words, 4,320 four sound words and

21,650 five sound words."

Dr. Martin Kozloff, 2002




The How: ‘I

Time and Space
Resources

s



Make it a Priority: Building
Knowledge




Building Knowledge...
and Enthusiasm!

Reading Brain video nbox

Cynthia Hoemann <choemann@gfacademy.org> Thu, Apr 21, 2022, 8:00AM “ :
to Christina, Sarah, Lindsay, Ginger, Jennifer, Kate, Stephanie, Katie, Mary, Moira, Tatiana, Susan, Arianna, Amy, Kelsie, David, Katie, Keri, Stefania, Mary-Katherine, Nicole, ¢ «

Hi all,
| came across this webinar and wanted to share it with you because | think it is one of the best ones | have seen that explains how the brain learns to read. Amplify has a series

called Cortex in the Classroom and this is one titled Advancing the Science of Reading in the Early Years by Carolyn Strom. While it specifically addresses early readers (age 3
-K) it is beneficial to anyone who is interested in learning more about reading and the brain.

Here is the link if you are interested:
https://youtu.be/SozikJR30Y8

All best,
Cynthia (the SOR nerd)

M




Time and Space: Empathy




Building Momentum:
Faculty Book Group

BALANCE

. Ways to Bring the Science of Reading
into the Balanced Literacy Classroom

Jan Burkins « Kari Yates

M
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SIXSHIFTS....

T

SHIFT 4
Revising High-
Frequency Word
Instruction

SHIFT 2

Recommitting to
Phonemic Awareness
Instruction

Rethinking
How Reading
Comprehension Begins

A 4
SHIFT 5

Reinventing the
Ways We Use MSV
(3 Cueing Systems)

HIFT

Reimagining
the Way We
Teach Phonics

DISCUSSED THROUGH
P Qassroom Example
P Common Misunderstandings

P A Short Summary of the Science

P Recommendations for
Making the Shift
Questions for Reflection

#THESIXSHIFTS




Reading Inquiry Group Topics

Fostering a Love of Reading

Vocabulary and Comprehension

Development of Reading Skills: Scope & Sequence
Using Data to Inform Instruction

Parent Communication




Celebrate and tell the story!




Resources

Professional Development: in-house training + off-site

Instruction: Heggerty, Fundations, Decodable Library,
Boost

Assessment Tools: DIBELS, mCLASS

Reading Team (coaches)
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The What: ‘I
Analysis &

Implementation

s



What does the science of reading look like in

practice?
Shift away from using a
singular level to understand
a student’s reading ability

Shift toward looking at
reading skills in isolation, while
also understanding how the
skills interconnect

Series al Guided Reading Livels (Towstas and Pinnell] Level F - ¥
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LANGUAGE COMPREHENSION SCARBOROUGH'S

READING ROPE
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SKILLED

WORD RECOGNITION




T Analysis

e How were we using what we already had?
o Fundations
o DIBELS-8
o Schedule / Literacy blocks

o What could/should this look like?

Connect Fundations to literacy
o Deeper dive into DIBELS data - which areas / students need more attention?
o Enable teachers to have a better understanding of the information the data
was providing
o Utilize classroom time more strategically




Analysis

e Use DIBELS
assessment data to
identify skills that
need to be reinforced

e C(Create differentiated
groups for instruction
based on this
information

Well Below
Benchmark

Below
Benchmark

At
Benchmark

Above
Benchmark

Composite

13%

2 Students

27%

4 Students

53%

8 Students

7%
1 Student

Phonemic
Awareness
PSF

0%

0 Students

13%

2 Students

80%
12 Students

7%
1 Student

Letter
Sounds
NWEF-CLS

13%

2 Students

27%

4 Students

33%

5 Students

27%

4 Students

Decoding
NWF-WRC

7%
1 Student

13%

2 Students

53%

8 Students

27%

4 Students

Word
Reading
WRF

20%

3 Students

27%

4 Students

40%

6 Students

13%

2 Students

Reading
Fluency
ORF

27%

4 Students

27%

4 Students

27%

4 Students

20%

3 Students




What does this look like in the classroom?

rouping Suggestions

Group 1: Likely to need core support Group 2: Additional Support

Alphabetic Principle and Basic Phonics mx’;m’;éeisﬁin;h%ﬂ:”

At or Above Benchmark
(NWF-WRC is 14 or higher)
At or Above Benchmark.
(ORF-Words Correct is 21 or higher)
NWF-WRC  ORF - Words Correct
14+ 21+

Alphabetic Principle and Basic Phonics

e Use assessment data
to identify skills that
need to be reinforced

Below or Well Below Benchmark
(ORF-Words Correct is below 21)
NWF-WRC ORF - Words Correct
14+ 0-20

Accurate and Fluent Reading of Connected Text Accurate and Fluent Reading of Connected Text

Name

e Create differentiated
groups for instruction
based on this —
information ot e o ons e

. At or Above Benchmark
Accurate and Fluent Reading of Connected Text (ORF - Words Correct is 21 or higher)

NWF - WRC  ORF - Words Correct
0-13 21+

Group 4: Additiional Support
Below or Well Below Benchmark
(NWF- WRC is below 14)
3 Below or Well Below Benchmark
Accurate and Fluent Reading of Connected Text (ORF - Words Correct is below 21)
NWF - WRC ORF - Words Correct
0-13 0-20

Alphabetic Principle and Basic Phonics

INOTE:il alarge number of students fallin any of the instructional groupings other than Group 1. consider fing instructi sing the ling skill areas




What does this look like in the classroom?

Analysis to Action
Benchmark Data Worksheet 2""6" grade

. Use as Ses Sment data Meeting Date: Teacher Name: 1ent Analyzed: Class-wide Median:______

tO identif}’ Skills th at E?Z:::T;:le:ldt:terventlon necessary ? A"'ﬂ:'“ II‘;ee:'r:':rnine appropriate Class-wide Intervention:

Yes No
L]

* Determine Start Date:
need to be reinforced ¢ Determine tant Dat
» Schedule Fidelity Check:
e Progress Monitor Assessment

Which students fall within the at-risk range? Among students identified as | What intervention do you plan to

°® Create differentiated Are there any students we missed? ;e::ng;?:;:l:t:r:::t::nﬂ,btha; use to address the problem?

(phonemic awareness, decoding,

groups for instruction fusny, ocanary

Student Name: WRC/Error | Accuracy

comprehension)
based on this

information

G N @ W B W N e

Benchmark Criterion  FALL: WINTER: SPRING: ___

*created by Matt Burns




Implementing

e Weekly planning
meetings with grade
level teams

e Use Fundations
curriculum to guide
sequence of small
group reading
instruction ’

u/n /dations

©2002, 3012, 1020 WILSON LANGUAGE TRAINRG CORPORATION

Unit 4
Resources
Currant Unit Trick Words Currant Unit Words Twill hull and pull up the big hill.
W had to mop up the mess.
WEEK 1 WEEHK 1
you your 1 1hey shell  enfll  fuss  miss  kiss  off The bug fell in the web.
Isal in the den with Bill.
I Jill} pull  toss  hill fell chill
== Did they yell al you?
was one said Russ  Bess  well  mess Nell  mass
T got a chill in the tub.
bell pill will 1ell
Jack had to sell your
Review Words P
WEEK 2 Ed will kill the big bug,
mop rib sob job rash  map wall  fall hall  call  ball  tall 1fell om the path.
rock  cop such  dat lid mud mall
WEEK 2
Ted  hix lap web nol lick This hall is a mess!™
much len chip  lub bed  moeth Current Nonsense Words Mo did not miss the mud at all.
al hip  lock  peg  shol  had More ponsense Mcmﬂm_ss are availabie on the Toss one ball to Kim.
Fundations mirng Commurnily. . e
rich  bug pen  bal hit pel Will we: shop at the mall®
will woll  dafl  chull  rill thill -
lash bus bun pick path b Wil you call your pup?
luss  shess  sess nall rall zall Dad had one ball for Jack.
red  jab ki nod bt cup
You will falll*
mix  pol Ben  kick  pat thick Sentences Did you et that . the rmall?
tab Jim tin cob ral
b The bold words are Trick Words. Dictate the ssntence, | The pill was for the dog
dash . place Senfsnce Frames as needed, and then circls any
tp cat Ricle whip  mad frame with & Trick Word. For the ing of thess wards, The vet got one quill off the dog
. encourage students to use their Sfudent Notebooks for
den  pgum  math neck  dip mug referance. They had bad luck on the quiz.
sub  dish  wig yes fuaey this The duck will quack at Bill
WEEH 1
cub 6L shut  rush  wish  quil Did you get the red shell? * Use the il bue punciusiion mark in he Senienos Frames fo
back pup fog  shop lot  hut Bess had a biy kiss for her dad. demonsirste and explain fhe exclamation port
Tim will fll your dish with fish.

TEACHER'S MANUAL 179




Grade 1: Before Reading

Leb and Ross on the Job

Deb and Ross on the Job }\Aul’riple Meaning:
it hunks
is drink
swell noun: (thing) a liquid that can be swallowed
will verb: (action) to take a liquid in to the mouth to swallow
spell
spell
fhen verb: (action) to write letters in a correct order to form a
drink word
of
milk “Ross will sit a spell” (p12) : to sit and relax for a short
- l time
hard
do
thrill




Grade 1: Before/During Reading

Deb and Ross on the Job

Deb and Ross on the Job _Deb and Ross on the Job
it offhelog
N Look for words in the story that have bonus letters.
Deb is glad
-ff -1l -SS
a swell job

ax in the tent

Ross will sit

a full glass

EDUCATORS PUBLISHING SERVICE

hard to do

thrill to finish

glad his job




Grade 1: After Reading

Deb and Ross on the Job

Deb and Ross on the Job

By Sheila Clark-Edmands
Ilustrated by Anthony Lewis

What is Deb’s problem?

Who will help Deb?

EDUCATORS PUBLISHING SERVICE

Deb and Ross on the Job

Put the events from the story in order.

Ross will drink milk.

Deb asks Ross for help.

Ross cuts the log into bits.

1 Deb has a big job.




Grade 3: Before Reading

Preview Vocabulary & Activate

Preview Words: Background Knowledge
I How many letters make the
he long e sound?
she 5 stages of Raised Bog development
we .
~ began Blanket bog - a flat landscape of moist
be@ngl / \ earth in an area of high rainfall or

"fe"’" ‘ humidity.

Bog - Wet muddy ground too soft to
support a heavy body

s
chief

iy Limpet - a mollusk that clings to things.
= shniek
seize 'shield |
ceiling L
receive

‘protei




Grade 3: During & After Reading

e Comprehension questions
during & post reading with the
whole group

What did the author mean by...

. . "The sea was as flat as a pancake.”
e Practicing written responses

that echo the question

"The sea is angry there."

F A’sbhqdow fell across the boat. Jack ]umped

up with shock. In front of them was @ MASSNE § wTho yind tugged my hooks out of my

& hunk of cliff )
' pocket.

“Gran!” he yelled. “There’s a man up therel”
Gran looked at the frothing sea. “It's a sea stack,

Jack. The sea is angry there. We can't get close.”




Additional changes

e Grade 3:
o Extended time spent on Fundations in the classroom
o Incorporated daily practice with grammar and syntax to enhance
comprehension

e Grade 4:
o Added in Megawords to address the need for continued support of
morphology and vocabulary

o Added ReadWorks to support development of background
knowledge




Takeaways:

Develop a system that follows the research

Use curriculum and instructional strategies that are direct, explicit, and
researched based.

Use assessments that measure the skills that need to be taught
Intensify instruction early

Group students according to the skills they lack

Progress monitor students who are at risk

Provide coaching and support
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Science of reading-aligned practice kills the

love and joy of reading.

() MYTHs
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Foster a Love of Reading

Lower School Teachers
share their favorite books.

with special thanks to 'the

Upper School Intermediate
Photography Class of

2022/23

Our Favori
Books

s Vrin - GrangnoerSpder igs he
. el From the M Up s of Wi s et G "
ol . Frankelr by EL Koo o

{loved escing the oy Moody sres when

Sty e
s

i fon ook sreswith my stogents nowl

. Matte ~ Frog and Toad are Friends by

Mrs. G - My Father's Dragon by Ruth Stiles.
Amold Lobel nett

Gan

“My Father's Dragon” s 2 book about Elmer,  boy who

Frog and Toad Are Friends is a book that we.
Wishes he could fly, and a dragon he rescues. The

had growing up that | remember reading wi
my mom and dad. Frog and Toad has o

positive and heartwarming message about
friendship. When I saw this book n our first-
8rade cassroom library, | was instantly.
brought back to my childhood!




T For the Love of Reading Challenge!

As a Lower School,
students were
challenged to read
1,000 books during
the month of
February




+ Resources
The Reading League https://www.thereadingleague.org/
Reading Science Academy https://www.readingscienceacademy.com/

e Kilpatrick, David. Essentials of Assessing, Preventing, and Overcoming Reading Difficulties.
Wiley, 2015

e Literacy How YouTube channel. https://www.youtube.com/user/Literacyhow

e Moats, Louisa. IDA's Knowledge and Practice Standards: How They Can Improve Reading
Instruction for All Students.

e Moats, Louisa. Structured Literacy: Effective Instruction for Students with Dyslexia and Related
Reading Difficulties.

e “Ending the Reading Wars: Reading Acquisition From Novice to Expert” Anne Castles, Kathleen
Rastle, and Kate Nation.

e “Ten Myths About Learning to Read” Reading Rockets

e “What Education Schools Aren’t Teaching about Reading and What Elementary Teachers Aren’t
Learning” Reading Rockets

e “Teaching Reading is Rocket Science” Louisa Moats 2020


https://www.thereadingleague.org/
https://www.readingscienceacademy.com/

el | INDSAY KEMENY

Forewsoed by Arita L Aecher
TR

Resparch-Sacked, Classoom-=Tested
Strategies o Ense K-to-3 Reading Sucoesss

MS5CHOLASTIC Jan Burkins = Hari Yates

8 EC O ND EDFTI1I OMH

How fo Plan SHIFTING

Differentiafed I Differentiated THE
Reading Instruction Literacy Instruction -

Resources for Grades -3 @ inGrades 4 &5 .
e & BALANCE

vl Strategies and Resources

7 Sharon Walpole, T~ [ . P

! Michael C, McKenna, Zoi A, P'|'1|HF|I;3[-;,.:|¢1 | Ways to Bring the Science of Reading
inte the Upper Elementary Classresm
™ and John Z. Strong -
> \ G o e e e
ﬁ:’- w Ny "\V f HKatie Egan Cunningham

Sharon Walpole B Michagl G. McKenna | @ e RS \_ﬁ. _"_ ; SR s o e




T Podcasts

e Teaching, Reading and Learning: The Podcast -The Reading League
https://www.thereadingleague.org/teaching-reading-and-learning-the-podcast/

e The Science of Reading - Amplify https://amplify.com/science-of-reading-the-
podcast/

e APM Reports - all podcasts by Emily Hanford
https://features.apmreports.org/reading/



https://www.thereadingleague.org/teaching-reading-and-learning-the-podcast/
https://amplify.com/science-of-reading-the-podcast/
https://amplify.com/science-of-reading-the-podcast/
https://features.apmreports.org/reading/

Kelly Raymond Jane Verlin Cynthia Hoemann
kraymond@gfacademy.org jverlin@gfacademy.org choemann@gfacademy.org
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